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Abstract:

The listening skill is considered as the most ingoar outcome of early language teaching and
songs are regarded as one of the best ways fotigingcand developing the listening skills of
especially young learners. Therefore, any syllatesigned for teaching foreign languages to
young learners specifically focuses on the devekpgrof the listening skill and contains songs
as effective listening materials. The purpose of gudy is therefore twofold: first a theoretical
discussion will be presented about listening skilisl young learners, second an example lesson
guideline will be provided for “listen and show”rggs for teaching English to young learners at
the beginning level, by means of which teachersiradahe world can apply to songs of their
own choosing.
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Introduction:

Teaching English to young learners (YLs) has becasewn field of study as the age of
compulsory English education has become lower amei in countries around the world and
the listening skill is set as a priority in mosttbe primary education curricula. Total Physical
Response (TPR) methodology seems to be the piogeesy of teaching English to YLs and
using songs to this effect increasingly gain popiylaaround the world. As Kirsch (2006)
argues, singing is definitely one of the most dffeclanguage learning strategies reported by
most children. Likewise, Klein (2005) argues thiaildren respond enthusiastically to songs and
welcome them. Indeed many teachers of YLs knowtlee of songs in the English language
classroom.

In the present paper the importance of songs, fastek listening materials for YLs, will be
clarified and one specific example deriving from tagching experience will be given in detail
for “listen and show” type of songs. | hope thatrbgans of the initial discussion and through
the example provided in the present paper, Endgisguage teachers of YLs around the world
will use such enjoyable and effective means to roh& Ls’ listening skills.
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The Listening Skill and Young Learners:

As argued by Phillips (1993), listening tasks ax&reanely important in the primary foreign
language (FL) classroom, providing a rich sourcé&anfjuage data from which the children will
begin to build up their own idea of how the langeiagorks. This knowledge forms a base or
resource which they will eventually draw on in artte produce language themselves. Yet, some
people think that listening is passive becausedaml do not need to produce sounds when they
are listening. But this is not true. Learners cad should be actively engaged in listening tasks
and activities (Linse, 2005).

It is now generally agreed that effective listenmeguires as much attention and mental activity
as speaking and writing. Listening can be seenailynas the active use of language to access
other people’s meanings. Listening is the receptise of language and in active listening, the

goal of the mental work is to make sense and is tmturally meaning-focused rather than

language focused (Cameron, 2001).

Listening skill is indeed the initial stage bothtire case of language acquisition and FL learning.
Therefore, we as FL teachers have to equip ourestadwith the necessary strategies for
effective listening. As argued by Sharpe (2001 tiromotion of children’s speaking and
listening skills lie at the heart of effective Ieanrg in all subjects of the primary curriculum.
Therefore the development of pupils’ listening IskBhould be a key aim of primary teaching.
So, pupils should be taught to listen effectiveig aritically.

To this end, Linse (2005) argues that any typasténing activity for young learners should try
to present information using thauditory, tactile and visual learning channels. Listening
activities should be accompanied with visual imaged physical motions. In this respect, the
example song provided in the present paper capecgaly for auditory and visual learning
channels.

Advantages of Using Songs as Listening Activities:

The exposition of the language learner to necessadysufficient input is considered as one of
the most important factors in language learning@ss. Evaluated from this point of view, one
of the prominent features of songs is their rhythamd repetitive nature. The repetitive nature
of songs, the joy songs impose to the learningviigtand the associative power between the
melody and the content of the word reinforce theaiminent of the language to be internalized.
When an input is assimilated through songs, thautins stored with other co-occurring
elements, that is, the melody of the song and thatienal elements germinated by the melody.
Multiple clues related to the stored input fostes tetrieval processes from the registry web in
the semantic and structural schemata. Thus, ta@fusongs in listening activities will ease both
internalization and retrieval processes of the phagic forms of language.
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The fostering influence of songs in the learningadfFL doubles in the case of YLs. This is
because children are keener to rhythm and they hetvget constructed personal barriers as it is
stated by Krashen (1981). Johnstone (2002) whoufavan early start to the learning and
teaching of modern FLs (MFLs) claims that providihg children with a sufficient amount of
input and interaction, embedded in a range ofrisically interesting cross-curricular activity is
important. Therefore, teachers of YLs may makermpoirtant contribution to children’s early
language education by introducing their classesetorded songs, poems, stories, and etc. As
pointed out by Cakir (1999) as well, music can b&amderful medium for natural language
learning. Songs are comprehensible, enjoyable eatithand full of language we need in real
life. They are part of our lives and they are arbus.

It strikes the eye that there is a vast literatonethe advantages of using songs as listening
activities, however due to word limits | prefergmvide a summary below. As for these reasons,
songs are considered to beiae qua norof teaching MFLs to YLs:

» Songs are regarded as the most effective way ofiiteg listening comprehension to YLs

e Songs are a common feature of many primary MF Liculia

» Songs are regarded as one of the mostly-enjoyeaditaat and one the most effective language
learning strategies by most YLs

* Songs, when used in appropriate ways, may extesdaxtention spans

» Songs are regarded as a good means for age-relatgglage learning

e Songs are believed to accelerate memorization

» Songs provide a variety of comprehensible input

e Songs provide safe and natural classroom ethos

» Songs provide a large amount of repetition whicinas tedious and which results in automatic
use of the target language

» Songs provide a rich source of culturally-relatéeneents

How to Teach Songs: Teaching Procedures:

To begin with, a word of caution is necessary & thoint. As language teachers we should
always bear in mind that our main responsibilityadeach the target language. No matter how
fun and enjoyable activities songs may be for Y& should not be carried away and
overdrawn by the music and rhythm of songs. Oummeasponsibility is not to teackinging
skills’ but to teach the target language. Therefore, ifgsoare used ineffectively and in
meaningless ways they can easily become mere @ntegnt and pleasurable interruptions in
the school day which, in the long term, resultpupils being bored and losing interest. There
should be a clear reason in the language teacmen@ as to why and how to use a song. Songs
can only be an effective means of developing céiltlr language skills when they are well
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integrated into a scheme of work, carefully seléeted presented for the cognitive and linguistic
needs of YLs.

Even though there are a number of different wags songs can be presented to YLs, Phillips
(1993) argues that one effective way of presergimngs to young learners in a meaningful way
is through incorporating some of the techniquesmftbe TPR approach. She argues that this is
an extremely useful and adaptable teaching tecknigspecially in primary classes. Overall,
there seems to be a consensus that a three-stagezheh would be the most effective to this
end. The stages generally recommended are: priehtigaevhile-teaching and post-teaching.

An Example Lesson Plan: My Alphabe?

* Vocabulary Focus: The English Alphabet, Personabn®uns: I/you, Possessive
Adjectives: my, and other words in the song
e Grammar Focus: The Present Continuous
» Student Gains:
a. Students know the meanings and say the correctupoietion of: the letters in
the English alphabet, “I/you/my” and other wordghe song;
b. Students show the relevant flashcard as they listéime song.

* Pre-teaching activities:

a. The teacher (T) maintains that the classroom CDQyeplas ready for use and
everyone in the class can hear equally well. Thiéih delivers the handouts
prepared for this song (see Appendix 1).

b. Next the T delivers the flashcard page (see Appedi

c. The T reads the title aloud and explains the titteugh visuals on the handout. If
absolutely necessary, the teacher may use thenégudwtive language at this
point.

d. The T explains any unknown words through visuald #iashcards. As seen in
Appendix 2, there are a total of five double-sifleshcards for this song. The T
asks the students to cut off/tear off the relevaiotures while explaining the
lyrics of the song.

* While-teaching activities:

a. First Listening: As Harmer (1991), points out omdg# not be enough; the
first listening is often used just to give studeats idea of what the

“the song and the flashcards are adapted fromdnghirough Songs: Teaching English in Primary Sthdxy
MustafaSevik. Printed in 2010 by GUndiuzEm ve Yay. (ISBN: 978-6055584153).
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listening material sounds like. Let the studendgeh to the song without
any interruptions so that they will have an oppoitiuto hear the music
and the lyrics. This may also be termedfese listening. While | was
teaching this song, | found tHeee listening’ activity quite beneficial and
motivating for my students. In a later discussiothwny students, they
expressed very positive feelings as well.

b. Next read the lyrics of the song aloud and asksthéents to listen and
follow from the handout.

c. Then read the lyrics aloud line by line showing takevant flashcard and
ask for repetition. At this stage, also ask thedetis to show the
flashcards in order of hearing, which have alrebdgn cut off/ torn off.
To give an example:

T: says‘A,B,C,D,E” and at the same time shows the front side ofdlevant flashcard and asks
the students to do the same; then,

T: says“l am climbing an apple tree”and turns the back side of the flashcard and #sks
students to do the same (the same routine is dawtieuntil all the song is covered in the same
manner). At this stage the T, depending on negeasd time, may make use of class repetition,
group repetition or individual repetitions.

d. Second ListeningPlay the song again and guide the students both by
singing and showing the relevant flashcards. Medewask the students
to show the relevant flashcards as they listenh® song. My own
experience demonstrated that hearing the teachgrtise song helps the
students to overcome feelings of confidence andess/

e. Third Listening This is the stage when students are asked talsengong
along with the CD or the teacher line by line. A3 ,acheck for correct
intonation and pronunciation, and do some remediatk on any
problematic intonation or pronunciation.

f. Final Listening Ask the students to sing the complete song alaitiy thve
CD and join in the singing. Also ask the studewtshow the relevant
flashcards as they hear them. My own experienceodstrated that final
listening can be carried out a few times, as theesits were very eager
and interested in singing the whole song.

» Post-teaching activities and teaching ideas:

a. Depending on student number, the T may divide thsscinto two or
three groups, i.e. as girls and boys or as those avh sitting on the
right/left/middle rows. Each group is assigned & p&the song and is
asked to sing along with the CD and show the releflashcard. The
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teacher may wish to turn this into a competition,alssigning points to
every correct pronunciation and showing of flasdcdihe same may be
done by selecting individual volunteer studentw/ak.

b. The T may also choose to play a game in the foligWormat: tell a line
from the song and ask the students to show thedoftashcard. The
quickest student or group to show the correct @ash wins a point.
You may wish to do just the opposite by showin¢patcard and asking
for the line. Both games were very popular amorgy students/groups
during my own teaching.

c. In order to assess correct pronunciation of thaalpt, and to maintain
long-term learning through personalizing the al@tatthe following
task may be carried out by the T:

T: ‘My name is Yasemin. | can spell my name. Y-a-skexn€Can you spell your name®You
may also write this sentence on the board andheskttidents to copy)

Student: say8My name is Arda. | can spell my name. A-r-d-afid asks to another ‘&an you
spell your name?and etc.

During my own teaching, | had to carry out thishatt until every student in the class had an
opportunity to tell their names and ask a questiorthe meantime, | rewarded every correct
response with a simple clap, which the studentsddtie best.

d. To practice thépresent continuous tense’l carried out the following
activity:
T. says“Look at the second flashcardand shows an appropriate flashcard, and writes the
guestion“What is she doing?"The T replies'She is climbing an apple treeand writes the
response on the board. Later ask questions abewy eppropriate flashcard in the handout and
wait for student response. If there are any othom verbs that you have taught, you may mime
an action and ask the students: “What am | doirg®l’wait for a response.

e. | ended the lesson with the following game, whialjoged great
popularity:
‘Stand up if your name begins with the letter ...’

Conclusion:

Under the light of the discussion carried out sg itais possible to argue that listening is the
initial step of language learning and of languaggussition. Hence, the importance of the
listening skill seems to have a priority in teachiNFLs to YLs when compared to other
language skills of speaking, reading and writing. &reflection of this fact, listening skill is

mostly given priority in most of the primary MFLaehing curricula throughout Europe and the
development of pupils’ listening skills is a keynadf primary MFL teaching.
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Listening tasks provide a rich source of compretid@snput for YLs from which they will
eventually draw on in order to produce languagend@ves. Listening skill is generally regarded
as a receptive skill but yet it is not a passivievdg at all, and YLs should be actively engaged
in listening tasks and activities. The main metbd&xposing students to spoken English (after
the teacher) is through the use of taped mateandliatening to appropriate tapes provides a rich
input for anyone wanting to learn a language. histg activities in class should be accompanied
with visual images and physical motions. To thisl,esongs when selected carefully and
implemented purposefully readily provide such opyaties. Therefore, teachers of YLs may
make an important contribution to YLs’ early langaaeducation by introducing their classes to
songs. Songs provide the occasion of real languagmeaningful situations and they are
comprehensible, enjoyable, authentic and full ofleage we need in real life.

Singing is one of the most effective language lie@rstrategies reported by most children.
However, if songs are used ineffectively and in miegless ways they can easily become mere
entertainment and pleasurable interruptions. Hethege should be a clear reason as to why and
how to use a song and songs need to be well inezgnato a scheme of work. Meaningful songs
should be chosen that suit the cognitive and Istguineeds of pupils. It is my hope that the
example provided in this study will prove helpfok teachers of English to YLs all around the
world and reinforce the practice of songs in EFLL/ESntexts.

References:

Cameron, L. (2001). Teaching Languages to Youngriera Cambridge: Cambridge University Press.

Cakir, A. (1999). Musical activities for young lears of EFL. The Internet TESL Journal, Vol. V, Nbol,
November 199%ttp://iteslj.org/Lessons/Cakir-MusicalActivitiesohl

Kirsch, C. (2006). English Primary Children LeampiRoreign Languages at Home and at School: a sdtioal
approach to the development of language learniagesfies Unpublished Thesis, Goldsmiths College, London.

Klein, K. (2005). Teaching Young Learners. Engligkaching Forum, Vol. 43, No. 1, pp. 12-17.
Krashen, S.D. (1981). Second Language Acquisitrah®econd Language Learnir@xford: Pergamon.
Linse, C.T. (2005). Practical English Language heag: Young LearnetdNew York: McGraw-Hill.
Phillips, S. (1993). Young Learnei®xford: Oxford University Press.

Sharpe, K. (2001). Modern Foreign Languages inRhenary School: the what, why and how of early MFL
teaching London: Kogan Page.

Sevik, M. (2010). English Through Songs: Teachingligh in Primary Schools (for teachers). Ankara:n@iiz
Egt. ve Yay.

Copyright © International Journal of English and Education www.ijee.org



International Journal of English and Education

ISSN: 2278-4012, Volume:1, Issue:1, July 2012

Appendix 1: My Alphabet
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I can say my alphabet Do you want to make a bet 7
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A B CDE I am climbing an apple tree
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I am dnnking tea W, Y, Z And T win the bet
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Appendix 2: Flashcards
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| can say my alphabet
Do you want to make a bet?
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